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STATEMENT OF TEACHING  
 
 “As human beings, we are all learners. As learners, some of us will learn in similar ways. As 
individuals, each of us will learn in a different way. When we can recognize, affirm, and 
celebrate those differences, we are all empowered for learning.” Hodge & Preston-Sabin  
 

Teaching inspires and motivates me, allowing me the chance to learn something new 
every day. Through both ongoing self-reflection on my instructional abilities as well as 
constructive student feedback, I have been able to grow into a conscious professor who listens to 
the voices of her students. I have taught a range of courses at WWU: Interpersonal 
Communication 327, Professional Communication 318, Diversity in Organizational 
Communication 297, Small Group Process 224, Survey of Communication 220, Introduction to 
Digital Video Production 442, Introduction to Public Speaking 101, Organizational 
Communication 428, Issues in Intercultural Communication 425, and Research Methods in 
Communication 398. The latter three classes are writing proficiencies. I have supervised 52 
practica (Comm. 339), six 400-level independent studies, and two 300-level independent studies. 
In each class, I use lecturing, small and large group discussions, skills training, active learning 
techniques, and collaborative learning methods. The five departmental programmatic goals—
knowing, thinking, expressing, interacting, and valuing—are evident in my classes and teaching 
philosophy.  
 

In my teaching dossier, I have organized my classes by most frequently taught to least 
frequently taught, with my vita and letters of support placed at the beginning. I have included 
course syllabi, example assignments, student samples, and quantitative and qualitative 
evaluations. Communication 442 and Communication 101 were team-taught when I was a 
lecturer; at the time of teaching, formal evaluations were not used in the department. At the end 
of my dossier, I have included sections—relating to curriculum development—that support my 
teaching accomplishments: service-learning instruction, teaching showcase, teaching and 
learning academy, writing instruction, and youth development. I have outlined my teaching 
philosophy in six principles:  
 

• Student-Centered Teaching & Student Voice 
• Critical Thinking & Reflection 
• Service-Learning 
• Culturally Relevant Teaching 
• Organization 
• Innovative Teaching 

 
TEACHING PHILOSOPHY  

 
Introduction 

Excellence in teaching is Western Washington University’s primary goal. I continually 
seek to accomplish and maintain such excellence by empowering my students to question and 
develop critical-thinking skills that will extend beyond the classroom. Our Department of 
Communication values civil discourse and critical thinking among faculty and students. I, in 
turn, value each student and the personal experiences he or she brings to my classroom. Each day 
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I am inspired by students’ willingness to learn and apply course concepts to real-life situations. 
Learning is an ongoing process for both my students and me. I strive to keep an open mind to the 
diversity and creativity of each student’s individual thoughts. In class, I listen and then respond 
through facilitation. Each quarter, I develop creative approaches to maintain student attention 
and involvement. Student feedback noted on midterm and final evaluations helps me to improve 
as a professor.  

 
Teaching Effectiveness: Student-Centered Teaching & Student Voice  

The first principle of my philosophy is to provide students with the freedom to express 
their own voices and allow them to become part of an engaged dialogue of continuous teaching 
and learning. This principle is accomplished by facilitating a student-centered approach, enabling 
all students to have the opportunity to take part in class discussions and leadership roles. This 
approach does not follow the traditional lecture method of teaching and learning but rather 
incorporates a variety of learning styles to suit each student. I am aware that my classroom does 
not consist of a homogeneous group, because each person brings with them diverse perspectives 
and experiences. When students are empowered to use their own voices, they become invested in 
the learning process. As an educator, I use pedagogical methods that stimulate and engage my 
students to become active learners rather than passive observers. I create an environment that 
allows the voice of every student to be heard, sparking a conversational dialogue of different 
perspectives. Students are required to come to each class with written comments and questions 
that reflect what they have learned from the reading(s). They are also encouraged to conduct 
observations throughout their daily lives that relate to or differ from the textbook. I use a 
combination of teaching methods that emphasize active learning, such as cooperative and 
collaborative learning, discussion groups, skill-based activities, multimedia presentations, and 
ongoing constructive feedback from peers to peers, students to professor, and professor to 
students.  

 
I advocate that the teaching process is an act of shared teaching and learning whereby the 

students and professor are actively contributing to each other’s knowledge. I have reason to 
believe from my students and peer evaluations that my strengths as a teacher include, but are not 
limited to, the following: demonstrating enthusiasm for the teaching process, building positive 
student-teacher relationships, challenging students to achieve their full potential, actively 
listening to students’ voices, sharing equality with students, preparing and organizing at all 
levels, maintaining high expectations, involving students in scholarly presentations and 
publication opportunities, and committing to enter each class with a positive attitude and an 
expectation to learn something new. The first day of class, I ask students to write and verbally 
share their expectations of the course, their peers, and myself, as well as their individual learning 
style. Having established a safe environment for students to communicate their needs and 
expectations, I then collect, review, and try to implement their suggestions throughout the 
quarter. As a perception check, I ask students at mid-quarter to let me know if I have addressed 
their expectations and needs. I also ask them to inform me of any concerns that I may address. 
This process makes it clear to students that I am a professor who truly values and cares about 
their input and needs, and who sees them as an integral resource to course success. 
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Teaching Effectiveness: Critical Thinking & Reflection  
The second principle of my philosophy is to help students develop a process of critical 

thinking through guided reflection in reading, writing, speaking, listening, researching, 
observing, self-evaluating, viewing films, participating in service-learning, and attending guest 
presentations. The purpose of critical thinking is for students to question concepts, achieve 
understanding, evaluate viewpoints, and develop different ways to solve issues. My role is to 
create lectures and class projects that encourage full participation from each student. In class as 
well as online, I pose open-ended questions for students to think critically about how the course 
content may influence their lives. Since reflection is a key component to learning, it is my 
responsibility to teach students how to make sense of what they are learning as well as how to 
make connections from theory to application. 
 

I believe the students’ role is to become independent and self-directed learners who are 
challenged to think critically by constantly reflecting on the meaning of what they have learned 
and on how their new knowledge might apply to society and their lives. In addition, I teach 
students to recognize arguments made in literature so that they may develop their own arguments 
through writing and speaking. My role as a professor is to guide and stimulate the reflection 
process, but not to provide all the answers. I realize that students have different learning styles; 
they are hands-on learners, visual learners, audio learners, verbal learners, technological learners, 
etc. Therefore, I develop projects and lectures that will include skills training as a way to apply 
the communication theories and concepts.  
 
Teaching Effectiveness: Service-Learning   

The third principle of my philosophy is to facilitate service-learning (SL) as pedagogy. 
SL is powerful learning tool that provides structured reflection in and out of the classroom. I use 
SL in the majority of my classes because it requires students to apply academic content to real-
life situations. In addition, my students are encouraged to bring acquired skills from their 
community experience to the classroom. Since there are a number of people involved in the SL 
process, it can be complex. Students learn how to work with both the positive and the 
challenging aspects of their team. Their developing knowledge of communication helps to 
facilitate this process. SL is one of the most effective pedagogies that require students to be both 
teachers and learners. I help students to develop a reciprocal relationship with community 
partners so that they may become socially responsible and gain professional experience. Through 
SL, students learn about the importance of cultural diversity and become aware of community 
needs. There are many benefits to using SL: students are able to develop interpersonal 
communication skills, professional work experience, and a sense of social responsibility. As a 
professor, I gain by having more engaged learners who are able to retain course content.  
 
Teaching Effectiveness: Culturally Relevant Teaching 

The fourth principle of my philosophy is to teach from a culturally relevant perspective. I 
introduce the notion of diversity in every course because it creates a safe environment that is 
open to people from different cultural backgrounds. Diversity incorporates the many ways in 
which we are different, including individual / group backgrounds, cultural differences, 
intelligence levels, and much more. Diversity is multi-dimensional: it can be hidden or visible 
and may or may not have anything to do with race or gender. Often diversity is only 10% visible; 
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therefore, people bring with them perspectives that are only known through communication.1 
Ladson-Billings shares her perspective regarding culturally relevant teaching:  

 
“A hallmark of the culturally relevant notion of knowledge is that it is something that 
each student brings to the classroom. Students are not seen as empty vessels to be filled 
by all-knowing teachers. What they know is acknowledged, valued, and incorporated into 
the classroom.”2  

 
  Culturally relevant teaching prepares both teachers and students to question the structural 
inequalities, the racism, and the injustices that are present in our society.3 This form of teaching 
requires teachers to have a clear understanding of their own culture, biases, strengths, and 
weaknesses. Culturally relevant theory emphasizes that student cultural experiences should be 
reflected and integrated throughout the course. As a culturally relevant teacher, I create a safe 
and positive learning environment in which each person is asked to acknowledge the diverse 
voices that fill the classroom. Students learn that their personal narratives are welcomed. I have 
an open-door policy, allowing students to communicate regularly with me during office hours. 
This creates a positive relationship between student and teacher, which is an important aspect of 
culturally relevant teaching. To foster a healthy setting of diversity, I create opportunities for 
intercultural communication by developing unique class projects and activities.  

 
To facilitate diversity awareness, I often share readings and mediated clips of the 

marginalized experiences of people with disabilities, people of color, 
gay/lesbian/bisexual/transgendered, the elderly, and others. Students often write their reflections 
on the readings or clips to share in class. Students ground their reflections and reactions with the 
use of theory. I also encourage guest speakers to visit the classroom and share their unique 
cultural experiences with my students. The beginning of such dialogue brings about diversity 
consciousness, respect, and knowledge for future communication.  
 
Teaching Effectiveness: Organization  

The fifth principle of my philosophy is organization. An important skill to learn in life is 
how to become organized and be marketable for a given career. In all of my classes I stress the 
importance of attendance, preparedness, the ability to follow directions, professionalism, and a 
positive attitude. When students take my class, they learn the skill of organization. I encourage 
my students to be involved in their learning by being prepared for class. I expect them to be on 
time for team meetings and classes just as they would for a job. I encourage each team to be 
responsible by developing their own team contract that integrates everyone’s hopes and 
concerns. I supply each student with a detailed syllabus and outline of various assignments.  
Class materials are located on Blackboard, which provides students with ongoing access. Some 

                                                             
1 Bucher, R. D. (2000). Diversity consciousness: Opening our minds to people, cultures, and opportunities. Upper  
 Saddle River, NJ: Prentice-Hall. 
 
2 Ladson-Billings, G. (1994). The dreamkeepers: Successful teachers of African American  

children. San Francisco, CA: Jossey-Bass Publishers, p. 87 
 
3 Ladson-Billings, G. (1994). The dreamkeepers: Successful teachers of African American  

children. San Francisco, CA: Jossey-Bass Publishers.   
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class projects are very involved; students have the entire quarter to develop a finished project, 
requiring them to write several drafts of an assignment and enabling me to review their progress. 
Having such guidelines creates an atmosphere of professionalism among my students. As a result 
of my expectations, students learn to manage their time by becoming organized. 
 
Teaching Effectiveness: Innovative Teaching 

To relate to my student audience, it is important that I am knowledgeable about the latest 
technology. I strive to find ways to integrate new technology into the classroom. I attend iWeb, 
Blackboard, and iMovie training sessions at the Student Technology Center (STC), and hold 
regular meetings with our technology consultant. Each quarter, I invite STC staff members to 
conduct technological training sessions for my students, providing students with marketable 
skills. For example, in my Professional Communication 318 class, students are required to create 
a professional electronic portfolio that they may share with future employers. To encourage 
online communication, student teams use collaborative technology such as PBworks, Google 
Docs, Blackboard, and other social media. I use Blackboard as a way to communicate with my 
students and share course documents. This online teaching tool has encouraged further student 
learning outside of the classroom. In all classes, students are required to deliver presentations 
using a variety of multimedia (e.g., still images, video clips, PowerPoint, online music, social 
media, and iMovie). Students in my Issues in Intercultural Communication 425 course create and 
present a short video clip regarding their research findings. The video is used as an element to 
enhance their final workshop presentation.  
 
Conclusion 

My six teaching principles highlight what is most important to me as a professor, and my 
dedication to teaching and learning is evident within each one. I will continue to put teaching and 
student learning at the forefront by implementing student suggestions noted in my quantitative, 
qualitative, and midterm evaluations. Through self-reflection and constructive feedback, I 
continually improve my teaching techniques and become a better teacher and learner. I plan to 
continue my attendance in curriculum and professional development seminars and workshops, 
helping me to design more effective curriculum. Thus far, I have attended a number of 
workshops focused on rubric development, writing instruction, team writing, service-learning, 
technology, and library use. As a teacher, I have learned that improvement is ongoing. These 
voluntary activities indicate my dedication to achieving excellence in teaching. Thank you for 
taking the time to review my commitment to teaching.  
  
 
 


